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CHAPTER I 
THE PROBLEM AND IMPORTANCE OF THE STUDY 
Many child specialists speak of the nine-year-old as 
post-primary or preadolescent, implying that this is an in-
between age, of little importance compared with the ages 
before and after that. 
Speaking of the nine-year-old, Reynolds said, 11Little 
or nothing has been written about them, and scientifically 
speaking they are truly the unknown age."1 
Without the nine-year-old no picture of a child's growth 
can be complete, "And it is indeed unfortunate that so little 
has been scientifically established about this age. 112 
The Problem 
Statement of the problem.-- In this phase 
of the nine-year-old an attempt is made (1) to 
of the study ,
1 find the source I~ 
of his hero; (2) to ascertain differences between the types 
of heroes chosen by boys and girls of this age; (3) to de-
termine what effect intelligence has on the choice of a hero; 
(4) to discover what qualities the nine-year-old admires in 
(New 
1Martha M. Reynolds, Children from Seed to Saplings 
York: McGraw-Hill Book Company, 193gr;-p. 174. 
2Ibid., p. 204. 
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his hero; and (5) to determine whether or not there are di.f-
ferences between heroes and ideals of the child during the 
first three months and last three months of the nine-year-age 
period. 
Importance of the study.-- Since this is the age of 
hero-worship, this is the time when parents and teachers 
should know what type of character the child is using as a 
pattern for his life and what qualities he admires in his 
hero. 
All who have a part in guiding the growth of t he child 
will more fully understand his attitudes and behavi or if the 
importance of the following statement is realized: "The most 
potent influence on growing life is that of other human life; 
this is particularly true in childhood and early youth, domi -
nated as they are by the innate tendency to imitate."3 
With knowledg e and understanding, parents and teachers 
can help children discover desirable qualities in characters, 
encourage them to select a hero who embodies these traits, 
and instill in them a desire to imitate wort hy stan dards of 
action. 
In regard to a study concerning the heroes and ideals 
of children, Hill said, "We would sugg est its revival and 
3J. A. Hockett and E. W. Jacobsen, Modern Practices in 
the Elementary School (Boston: Ginn and Company, 1938 ), p-.-
307. 
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repetition."4 
Carlyle expressed the importance of this subject when 
he said, "It is a great subject, and a most grave and wide 
3 
one, this which .••• I have named Hero Worship. It enters 
deeply, as I think, into the secret of Mankind's ways and 
vitalest interests in this world, and is well worth explain-
ing at present. 115 
4David s. Hill, "Comparative Study of Children's Ideals," , 
Pedagogical Seminary, 18:230, June, 1911. 
5Thomas Carlyle, On Heroes, Hero-Worship, and the Heroic 
in History (Boston: Ginn and Company, 1901), p. 281-.--
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CHAPTER II 
REVIEW OF THE LITERATURE 
Several studies have been made concerning the heroes 
and ideals of children of all ages. Literature in regard to 
this subject can be found in books on education, psychology, 
physical growth, play and child guidance. 
Facts about the nine-year-old must be culled f rom many 
different sources, since reference to this age is made only 
incidentally in connection with other topics. 
Review of Research on Previous Studies 
The pioneer study in this field, the first of scientific 
value, was made by Darrah1 in 1897. She wanted to learn 
whether or not the teaching of literature and history to our 1 
youngest children was giving them lofty ideals, believing that IJ 
the contemplation of the world's greatest thoughts and noblest ! 
deeds must result in arousing kindred enthusiasms. 
Justifying his study a year later in England, Barnes 
said, "Such studies could be made to advantage in any school 
building, and they would help to establish a standard rate 
I 
lEstelle M. Darrah, "Ideals of Children," Popular Science 
Monthly, 53:88-98, May, 1898. 
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of growth in ideals which we could accept as desirable. 112 
In justification of a study of similar nature in New 
Castle, Pennsylvania in 1903 Chambers said, 11 It should be 
5 
multiplied a thousand times, in country and city, with rich 
and poor, with different nationalities and with different 
3 
courses of study, with different sorts of teachers . " 
Chambers continued, "And when several such studies have 
established certain reasonably safe principles, does it fol- , 
low that other investigations of the same kind can add nothing I 
I 
of value'? By no means. No science is ever complete. And 
the most valuable increments often come from the persistent 
study of a well-worked field. 114 
There is similarity in the purposes of the studies de-
scribed here: 
1. They enable us to compare ideals of children of dif-
ferent nationalities and languages "educated under a racially 
different system."5 
2. These studies help us to discover whether or not the 
ideals of the children are desirable. 
2 
Earl Barnes, "Children's Ideals," Pedagogical Seminary, 
7:9, April, 1900. 
3Will G. Chambers, 11 The Evolution of Ideals," Pedagogical 
Seminary, 10:102, March, 1903. 
4Loc. cit. 
J 5Henry Goddard, "Ideals of a Group of Pedagogical Seminary, 13:208, June, 1906. German Children," 
6 
3. Each of the studies aims, "To ascertain the trends 
of differences between ideals selected by boys and girls re-
spectively from immediate and remote environment i n relation 
to age and sex."6 I 
I 4. Another common purpose is to suggest ways of improving !I 
the choice of a hero and standards of ideals. 
There are also likenesses in the methods of procedure: 
1. The same type of question has been used in all the 
studies, although it has been reworded so that it could be 
understood in the many countries where it has been given. 
2. The original question, as asked by Darrah was, "What 
person of whom you have ever heard, or read about, would you 
like most to resemble? Why? 117 The answers were written in 
the form of compositions in all the early studies. 
3. In the studies by Hills in 1930 and by Stoughton and 
Ray9 in 1946, the children wrote the answers to questions on 
printed forms. 
4. The numbers of children used in the studies ranged 
from 344-SS13. 
5. Nearly equal numbers of boys and girls were used in 
6David s. Hill, "Personification of Ideals by Urban 
Children," Journal of Social Psychology, 1:3SO, 1930. 
7 . Darrah, £E· cit., p. SS. 
SHill,££· cit., pp. 379-3S3. 
9M. Louise Stnughton and Alice M. Ray, "A Study of Chil-
dren's Heroes and Ideals," Journal of Experimental Education, 
15:156-161 Dec~_mber .b l946! 
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each study. 
6. Most of' the studies included an age range f'rom 7 to 
16. The only study that limited the range greatly was 
10 Dodd's, who studies children f'rom 11 to 13 years of' age. 
7 
The same precautions were taken in all of' the studies to 
avoid suggestions to the pupils by the teachers. 
There were many similar findings in these studies on 
children's heroes and ideals. The studies showed: 
1. The younger children chose a person in the i r immediate 
circle of' acquaintances, usually those who supplied their 
needs and desires. 
2. As the age of' the child increases, this tendency de-
creases. 11 He reache·s out beyond his own circle, endeavoring 
to f'orm some bond with the larger world." 11 He chooses his 
hero f'rom a more remote source, indicating an expansion of' 
his personality. 
3. The number of' heroes chosen f'rom historical and con-
temporary characters increases rapidly at various ages depend-
ing upon how rapidly the personality expands in various locali 
ties. 
4. A muc~ larger percent of' boys chose historical heroes 
than did girls. The largest number of' heroes was chosen f'rom 
1°catherine Dodd, "School Children's Ideals," 
School Journal, 49:7-15, July, 1900. 
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1 this field by all the chi ldren. 
5. Children from all of the other countries were more 
backward in the expansion of their ideals than were the An1eri-
can children. 
Barnes questioned the advisability of an early expansion: 
11 I think we shall all agree to this, that if one's personality 
is developed too fast, it will lead to disintegration of 
character and reckless living . I f , on the other hand , it is 
expanded too slowly, we shall have that arrested development 
which makes good ground in which to grow stupidity and bru-
tality. 1112 
Chambers13 claimed that it is a serious error to thrust 
national heroes upon little children when their interest 
should be centered in the home and on his acquaintances, but 
he also warns of the arrested development if he clings too 
long to local ideals. 
In his report on the study of Swedish children's ideals, 
Gilbertson14 agreed with the previous studies. He questioned 
whether the Swedish children are even ready for the transition 
at the age of 10. 
The study of German children showed a much later 
12Barnes •t 11 '££· ~·, p. . 
13chambers, ££· cit., pp. 101-143. 
1 4Albert Gilbertson, "A Swedish Study in Children's 
Ideals," Pedagogical Seminary, 20:100-106, March, 1913. 
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expansion of ideals. Goddard explained it this way, "In 
America all is relatively new and the whole spirit of our 
civilization is that of unrest, reaching out after new things 
and new people."15 
On this point Hi1116 said that he would have preferred 
to see our percentages of preferences for father or mother 
higher than they are. 
6. A comparatively small percentage chose heroes from 
the field of literature--an average of 3 percent from all 
studies. Most of the authors agreed with Goddard when he 
said, "Considering the amount of fiction read, it furnishes 
surprisingly few ideals. 1117 A larger number of girls chose 
ideals from literature than did boys in all the studies. 
Hill observed, 11An obvious lack of the rich material of 
legend, myth, and folklore with which the creative imagination 
of particularly young children might be fed if the material 
available amongst our people could be edited, selected and 
utilized for the good of the children.n18 
7. All of the European studies revealed a much larger 
number who chose religious characters as ideals than did any 
of the American studies. 
15Goddard, ££· cit., p. 212. 
16Hi11, ££· cit., p. 219-231. 
17Goddard, ££· cit., p. 215. 
18Hi11, 2£· cit., P• 227. 
In England Barnes found that 10 percent named God or 
Christ as an ideal. This large percent may be explained by 
the fact that 45 minutes a day was devoted to religious in-
struction. 
10 
Gilbertson found that 6 percent of the children in Sweden 
chose the Deity, while Goddard fo~md 15 percent in Germany. 
In their American studies Chambers, Hill, and Stoughton and 
Ray found only 2 percent naming a religious character as an 
ideal. Goddard recognized this fact when he said, nrn Ameri-
can studies Bible characters and Deity play a very small part 
in children's ideals. 1119 
8. Unworthy ideals were chosen by only a few children, 
mostly by boys. Chambers discovered that six boys had chosen 
debasing characters as heroes, although the traits they ad-
mired were not bad ones. 
In Hill's study one girl named an escaped convict whom 
she would like to resemble because, "No prison bars or laws 
could hold him. 1120 It is such persons as this that need 
understanding and careful guidance. 
9. In every study that has been made in this field results 
show there was a larger percent of girls who chose male charac- ~ 
ters than boys who chose feminine ones. In England and Ger-
many the tendency for girls to choose male ideals was less 
19 Goddard, 2£· cit., p. 215. 
20Hill, ££· cit., p. 381. 
i 
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Darrah21 believed that this was due to the fact that 
history instruction presents only male characters, and deals 
almost wholly with war and conquest. She thinks t here is 
need for the curricula to include more feminine characters 
worthy of being ideals. Barnes ex plained it this way, "Ameri-
can girls are reaching out after ideals of life represented by 
men much more rapidly than in England.n 22 
10. The choice of heroes is somewhat determined by the 
temporary interest in a .particular place. Great events that 
fill public consciousness influence the results. 
This was made evident in Barnes' study. Three days after 
Nw. Gladstone died the choice mounted from 5 to 42 percent; 
then two weeks later, down to 7 percent. The most prominent 
single character in England was Her Majesty, the ~ueen; next 
came Nelson. 
In Germany Emperor William led as a hero. The Swedish 
children chose Gustavus Adolphus, Protestant hero of the 
Thirty Years War, as their greatest national hero. Kings and 
statesmen were most popular with boys, and leaders in arts and 
peace with the girls. 
Every American study has shown the same result--Washing-
ton is unquestionably the most prominent hero in our land . 
21 Darrah, Q£• cit., pp. 88-98 
22Barnes, ££· cit., p. 10. :I II 
II 
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In the pioneer study in 1897 Washington and Lincoln were the 
ideals of 40 of the children above ten years of age. 
In Hill's first study in 1913 in Tennessee, v ashington 
was .followed by Robert E. Lee. "The interest exists in 
Tennessee as elsewhere to build more upon the circle of in-
terests nearest home a discriminating sentiment a n d inspira-
tion .for the strong and heroic in human li.fe. 1123 
In 1930 Hill .found that Lindbergh .followed Washington 
as a hero. His .famous .flight of 1927 was still prominent in 
the world of events. 
Ideal attributes.-- Among all the ages described in all 
the studies, the child's ideal must .first of all be good. 
To the younger children this goodness manifests itself in 
some .form directly benefiting themselves. It is later sup-
planted by deeds which benefit humanity. 
"Good and kind is a phrase of which the English never 
tire, 1124 Barnes says. In Sweden, "Undifferentiated goodness 
serves as motivation .for their choice of ideals. 1125 
Love of glory, fame and power was the reason 20 percent 
of the English children chose their ideals. In New Castle, 
Pennsylvania, Chambers learned that 16 percent chose heroes 
.for this reason. 
23Hill, ££· cit., p. 227. 
24Barnes, QE• cit., p. 7. 
25Gi1bertson, £2· cit., p. 103. 
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13 
These matters were of' small importance to Swedish chil-
dren. Gilbertson said, "It shows that American and English 
children value position, honor, greatness to a much greater 
26 
degree than do the Swedish. 11 
Possession of' materials was the factor which caused 12 
It is interesting to note that such a choice decreased from 
10 percent at the age of' 7 to 2 percent at the age of' 15. 
Material considerations played a subordinate role in the 
choices of' Swedish children. Less than 1 percent chose a 
hero because of' material advantages. In Germany this factor 
influenced 10 percent of' the children in their cholce of' an 
ideal character. Acquaintance with hardships and a desire 
for a higher standard of' living probably contributed greatly 
to the above choices. 
Many of' the older children gave as reasons for their 
selection of' an ideal: bravery, adventure, freedom, and wis-
dom. Patriotism and ability to lead were important to Ameri-
can children, while Swedish boys showed great admiration for 
military qualities and achievements. 
Swedish children at all ages placed intellectual and 
artistic qualities higher than American, English, or German 
26Loc. cit. 
14 
children. Twenty percent of the Swedish boys and girls made 
this their reason for their choice. In London it was 6 per-
cent, and in New Castle, Pennsylvania, 3.5 percent. 
Chambers expressed surprise that only 3 percent of the 
children chose a teacher as an embodiment of their ideals. 
Throughout these studies, which cover a wide range of 
years, references were made to specific age periods. The 
·writer made the following observations of the nine-year-old 
from these studies: 
1. The pioneer study in America indicates that at the 
age of nine 26 percent chose parents and friends as heroes; 
24 percent chose characters from literature; and 50 percent 
named historical characters. 
2. In Sweden 40 percent of the nine-year-olds named their 
parents as ideals. 
3. The choice of father or mother in Germany at the age 
of nine was higher than in any other country. 
4. Hill found that 44.5 percent at this age chose charac-
ters from an immediate environment, and 44.9 percent named 
historical characters. 
5. Historical characters were most popular among the 
fourth graders in Springfield, Massachusetts. This is ex-
plained by the fact that social studies are of great interest 
in this grade. 
6. Barnes' study in England reveals that at the a g e of 
==========~=====================================================-=-=-============~p========= 
15 
nine 40 percent of the boys and 51 percent of the girls 
selected as an ideal of life some person in their irmmediate 
circle of acquaintances. 
7. A very small number chose characters from the literary j 
or religious fields. 
8. In the most recent study in this field, Stoughton and 
Ray discovered that 21 percent of the fourth-grade boys had 
chosen heroes from movies, comics, or t h e r a dio. 
Barnes would say, "It marks the abandonment by the child 
of his local neighborhood dreams because he is reaching out 
27 for a new world of men. 11 The nine-year-old is ti•uly reach-
ing from the known to the unknown, from the concrete to the 
abstract. 
Darrah said, in conclusion, nThis proves that our in-
struction in history and literature is emphasizing goodness, 
truth, wisdom, bravery, and patriotism, the characteristics 
we most desire in our children.n 28 
Almost every study was concluded with the realization 
that there is need for the repetition of such studi es in every 
locality so that we may better understand what characters are 
predominant in the minds of the children and thus work more 
effectively with them. 
Hill thinks it would be interesting to contrast the 
27Barnes, ££· cit., p. 7. 
28narr~h, ££· cit., p. 98. 
16 
results of several repetitions of this test made at inter-
vals upon the same group in order to observe its reliability, 
or upon similar groups in dissimilar surroundings. 
He also suggested that numerous characters found among 
personages named by the minority could be delineated to larger 
groups by reading, pictures, and other methods which might 
help build permanent habits of wholesome reading. 
Darrah, in this area of study, contributes this valu-
able statement, 11When teachers and parents shall have the 
wisdom to cons ciously select and present to children those 
ideals into which they ought to grow, endowed by the develop-
ing soul, the cause of moral education will be immeasurably 
29 
fur the red. " 
Review of other literature on heroe s and ideals.-- 11But 
our critics continue, such studies simply diagnose the case; 
they cannot tell us what ought to be. Here again they are 
certainly wrong; it is the only way in which we can tell what 
30 
ought to be," said Barnes. Surely the results of these 
previous studies have made a valuable contribution to the 
understanding of our children. We cannot always tell what 
ought to be, but by studying the literature of those who 
have knowledge and experience in this field, we can come 
closer to that end. 
29Loc. cit. 
3°Barnes, ££· cit., p. 12. 
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Summary of Studies on Children's Heroes and Ideals 
Author 
Estelle Darrah 
Earl Barnes 
Catherine Dodd 
Will Chambers 
Henry Goddard 
A Young Esquire 
George Brandell 
David s. Hill 
David s. Hill 
Date 
1897 
1898 
1900 
1903 
1904 
Unpub . 
1911 
1913 
1930 
Louise Stoughton 1946 
Alice Ray 
Number of 
Children 
1440 
2100 
700 
2500 
1590 
2500 
889 
1431 
8813 
344 
Age or 
Grade 
7-16 
8-13 
11- 13 
All 
grades 
oelow 
h. s . 
Place of Study 
Minnesota and Cali-
fornia 
London, England 
England 
New Castle, Penn-
sylvania 
7- 14 Gottingen, Germany 
8 - 14 Scotland 
7-h.s. Gothenburg, Sweden 
7-15 Nashville, Tennessee 
Gr . 2- Birmingham 
h.s. Montgomery Alabama 
Mobile 
Gr.2, 
4,6 
Springfield, Massa-
chusetts 
(This study was made under the supervision of Dr. Arthur 
Jers ild.) 
Charters31 has made one of the greatest contributions to 
the understanding of the nature of ideals . In describing 
them, he says that ideals are like a mariner's c ompass; in 
that they provide the base .for determining directions. He 
furthe r defined. an ideal as a trait which has b ecome the 
objec t of desire . Our ideals may be high or low; they may 
31w. W. Charters, The Teaching of Ideals (New York: The 
Macmillan Company, 1927;:-pp. 23-122-.-
18 
be good or bad, strong or weak. Bad traits may be the objects 
of desire--they become low ideals. The criminal has his 
ideals just as an honest man has. When one says, "He is my 
ideal," he means, 11 He has certain traits which I desire to 
achieve. That individual has the traits in which I am in-
terested." 
The ideal is often thought of as being flawless but un-
attainable or as a wish which is seldom fulfilled. It should 
not be considered a fanciful dream but a purposeful goal, a 
motive of effort. Betts said 11An ideal which affects the , 
personality itself, once attained, leads on to new desires 
and purposes and so to further effort. 1132 
Voelker defined an ideal thus, "An ideal is a sentiment 
for an idea of perfection, together with a purpose for its 
33 
achievement or possession." He says that an ideal originates 
in a wish; which becomes father of the thought. 11Youth creates 
ideals because it needs them. It needs them to satisfy its 
yearnings for completeness. It needs them for enlargement of 
its vision, for the call to high adventure, for the challenge 
to its potentialities, for the expansion of its soul. 1134 
The need of a hero is recognized by all who have studied 
32George H. Betts, Foundations of Character and Personali-
!x (New York: Bobbs-Merrill Company, 1937), p. 237. 
33Paul Voelker, Character in the Making (Milwaukee: 
E. M. Hale Company, 1934), p. 65:" 
34Ibid., p. 66. 
19 
children. Littledale expressed it this way, "Every child 
needs heroes. How drab and mundane life would be if there 
were no one of heroic proportions to look up to and admire. 
They need them, too, because they imagine themselves grea~, 
at some future time, and they want a pattern and a model of 
greatness toward which to strive. Basic with them is a need 
35 
to reverence and admire one who is great and good. 11 
Very often a hero is chosen because he has overcome 
weaknesses which we possess and discouragements that we have 
encountered. "Perhaps the essence of hero worship is that our 
habits and our hopes take a form strongly modified by the 
mental images of those persons who are what we are not, or. 
36 
who possess what we crave but cannot have." 
Voelker describes the unrealized ideal as a want or a 
need, a failure to satisfy which arouses a feeling of irrita-
tion and annoyance. He says, 11An unrealized ideal with its 
vague longings and feeling s of uneasiness, is a subjective 
element of great potentiality. 1137 
Every person chooses his heroes out of the background 
of his experiences, his needs, desires, his ambitions, and 
frustrations. Thorndike said, "Ideals are kith and kin of 
35clara Littledale, "Of Heroes and Hero-VIlorship, 11 Parents 
Magazine, 22:14, February, 1947. 
36Hockett and Jacobsen, ££· cit., p. 307. 
37voelker, ££· cit., p. 56 . 
• 
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man's original hungers and thirsts and cravings. There is a 
warfare of man's ideals with his original tendencies, but 
his ideals themselves came at some time from original yearn-
ings in some man. 1138 
A very young boy admires the powerful policeman--he 
dreams of having great authority. His ideal may be the daring I 
fireman--his desire for adventure is satisfied. · 11When we 
dreron of an ideal which shall satisfy our deepest longings 
and at the same time hope that we may some day approximate 
the ideal in our own lives, it is easy for this ideal and 
hope to be merged. 1139 
Voelker40 illustrates this point when he tells about the 
small boy who, watching the man hit the ball, visualizes the 
kind of man he wants to be. The ball player is his ideal. 
The child observes the ball player carefully--everything he 
says and does impresses the boy and becomes part of the 
standard he sets for himself to guide his ovm actions. The 
I 
I 
il 
I 
influence of that man's life on the boy's character and conductl1 
is so strong that the child's purpose is controlled by his 
ideal, and his entire personality is dominated by this ideal 
which is now the motive of his life. 
38Edward Thorndilre, Educational Psychology I (New York: 
Teachers College, Columbia University, 1913), p. 310. 
39voelker, ££· cit., p. 67. 
40Loc. cit. 
~ --1! =-==============;r-----
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41 Jersild tells of a feature in a study in whi ch the 
writer asked a number of children between three and five to 
tell whom they like best. Nearly all the responses were 
either 11mother 11 or "father." It illustrates the fact that 
we develop friendships for those people who further our needs 
and desires. The young child's chief needs are food, sooth- I 
ing attentions, petting, protection from harm, and cooperation ! 
in play. Since the mother attends him most, she comes first 
in his affections. Children realize how small and dependent 
they are, and so they want brave, strong people who can guide 
and care for them. The parents are looked at in these heroic 
proportions. Father is a great man to his little son and 
mother is the wisest and most beautiful woman in the world. 
"We can see that children have very definite standards 
for their parents, and if the parents do not live up to these 
measuring sticks, the children's personalities are affected 
and may often be seriously marred. The family group has a 
profound influence in shaping the personality of the indi-
vidual,1142 said Zeligs. Gay and happy parents instill the 
same spirit into their children. If children are spoken to 
courteously, and treated with respect, they will usually 
respond with the same. 11 If you study the lives of famous 
41Arthur Jersild, Child Psychology (New York: Prentice-
Hall, Inc., 1936), p. 135. 
42Rose Zeligs, Glim}ses into Child Life (New York: 
Morrow and Company, 1942 , p. 19. 
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people from George Washington to Shirley Temple, you will f::d 
'I t 
that their success was due to the influence of their parents. 
At first your child gets his standards of conduct from you by 
imitation. 1143 
Boysen44 tells us that homes basing their policies on 
fair dealing and straightforward qualities usually develop 
I 
I 
l 
children with these same qualities. On the other hand, 11 Homes ! 
which provide no ideals leave the young at the mercy of out-
45 
side influences," said Betts. 
Child specialists agree that children's codes of moral 
knowledge and conduct are largely obtained from the home and 
from playmates. These codes become fixed early in life and 
show little change after the fifth grade. 
Associates play a major role in influencing the life of 
the child. In his earliest years, the boy or girl imitates 
his chums uncritically. Later he selects his friends after a 
critical analysis and an acceptance of approved traits. As 
he grows older his ideals change to meet his new needs and 
interests. This is a normal growth and, as Littledale · said, 
"Parents and teachers should use the child's hero-worship to 
I 
I 
I help him grow and become free of emotional dependence. Because 
43Ibid., p. 47. 
44Agnes Boysen, First Things First (Chicago: Associates 
Authors, 1938), p. 136. 
45Betts, QE• cit., p. 252. 
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they know that by freeing their child to grow up, they did 
not lose him, but more than ever have his love.u46 
The twelve-year-old expects a great deal of hi s ideal 
sixth-grader--"Not an unattainable superman, not an acme of 
perfection, but an individual of high standards whose quali-
ties are, however, within the possibilities of achi evement 
for those who strive with sincerity and effort. 1147 The ideal 
twelve-year-old, as described by other twelve-year-olds, is 
trustworthy, dependable, honest, keeps his promise , brave, 
sincere, unselfish, industrious, a good sport. All of the 
required character qualities are of the same high standard. 
During their school years children often idea l ize their 
teacher. 11 The qualities of a teacher as a person constitute 
the most important single factor in any school situation. 1148 
Broome believes that it isn't what the teacher says, 
but what he really is that makes the greatest impression. 
He said, "Many teachers convey their best moral lessons by 
their own lives without a word of preachment concer ning the 
virtues they embody. The virtues in their lives radiate their 
influence at all times. Much that is best in the character 
of teachers can be caught rather than taught. 1149 The 
46Littledale, ££· cit., p. 14. 
I 47Zeligs, ££· cit., p. 346. 
,, 48Arthur Jersild, Child Development and the Curriculum 
!1 (New York: Teachers College, Columbia University, 1946), p. 
I! 49Edwin C. Broome, 
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teacher's responsibility for his influence is a grave one 
since suggestion and imitation are such powerful forces in 
children. 
Boysen expressed a similar thought, "Example is far more 
potent than precept. Unless the teacher has experienced the 
fruits of righteous living and noble thinking, it will be 
impossible for her to impart these truths to pupils.tr50 
Many of the ideals of children are found among great men 
of the past. Carlyle described their strong influence when 
he said , 11 0ne comfort is that Great Men, taken up in any way, 
are profitable company. We cannot look, however imperfectly, 
upon a great man, without gaining something from him.n51 
From the study of history, children should learn what is 
great and good, and to hate what is base. As heroes oft he 
past are presented, Broome said, "We should emphasize more and 
more service and self-sacrifice and subsequent social victory 
as a result of the struggles of this person or that.n52 
Teachers must have a clear idea of what heroism is; they 
must be able to "separate the chaff from the wheat when it 
comes to giving labels. 1153 
50B •t 108 oysen, £E.. .£l.._. , p. . 
51carlyle, 2£· cit., p. 2. 
52Broome, ££• cit., p. 13. 
53carl Miller, "Heroism for the Curriculum,tr Education, 
63:130, October, 1942. 
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The idea of giving some of one's self for a great cause 
has a great effect on boys and girls. Nathan Hale, with a 
rope around his neck, regretted that he had but one life to 
give for his country. John Paul Jones, in his badly battered 
Bon Homme Richard, declared he had just begun to fight. Ad-
miral Farragut, hearing that enemy torpedoes were immediately 
ahead, damned the torpedoes and ordered full speed ahead. 
"Reading stories of such men as these have what seems to the 
author a God-ordered effect on all of us, 1154 said Miller. 
Wecter55 tells us that Americans are apt to be critical 
of living men; that no man is really a hero with us until he 
is dead and all . the evidence is in. We insist upon stainless 
perfection of our greatest ideals--like Washington and Lincoln.J 
The informality of our hero-worship is shown by the I 
I 
fashion we have of nicknaming our heroes--Abe, Ben, Teddy, 
Old Hickory. 11We like to be on comradely terms with even the 
great dead. 1156 
There is no lack of persons who loved America more deeply 
than themselves. NOr need we look far to find men "defeated 
all the time and yet to victory born," as Emerson has said. 
Our children have deep admiration for the man who f ights 
54Loc. cit. 
55nixon Wecter, The Hero in America (New York: Charles 
Scribner's Sons, 194lr;-p:-12.--
56Ibid., p. 13. 
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uphill--they feel for 
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I' handicap and failure as we feel distrust I 
toward the wealthy. 
"Bravery, honesty, strength of character are the stuff 
for hero-worship. At the boy's level this worship gravitates 
toward the doer of spectacular deeds," 57 said Wecter. 
Goddard said, "Surely we have not done our duty by the 
child or by the state of which he will be a citizen, until 
we have brought him into contact with the greatest souls that 
have appeared among men. Not every child will be quickened 
by such contact, but as long as we cannot predict which one 
will be quickened, it is wise as well as just to give everyone 
the opportunity."58 
Several studies have been made to determine t h e amount 
of influence the motion picture has on the child's life. Re-
sults are not in clear-cut agreement, although it is agreed 
that 1 percent of the 4,000 delinquents in Boston and Chicago 
can be attributed to motion pictures. The heroes and heroines 
of the films set standards of speech, deportment, and morals. 
Betts said, "It is likely that the educative influence of the 
screen upon the ideals of the young in America is second to 
59 that of no other agency." 
The radio, also, is a source of ideals. It often uses 
57Ibid., p. 486. 
58Goddard, ££· cit., p. 214. 
59Betts, ££· cit., p. 253. 
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hero-worship as an advertising agent. Because some of the 
characters presented in the program are questionabl e as ideals 
for our children, we should play up heroes whose p1~poses are 
desirable. 
All of these sources of heroes and ideals and many others 
offer tremendous potentialities, but also grave hazards. 
60 Charters tells us that our ideals dominate our actions in 
a very real sense. Before a thing is begun, consideration is 
given to the ideal. After the act is performed, it is meas-
ured by comparison with the ideal. Ideals also modify our 
actions, thus influencing our conduct. Allport sa i d, 11 The 
influence of one individual upon another is always a matter 
of behavior. One person stimulates and the other reacts.u6l 
Some ideals dominate the whole course of action, Betts 62 
tells us, while others have less effect on behavior. As 
ideals, motives differ in force according to the s t rength of 
desire toward the objective. If ideals are to function as 
motives, they must be attainable in a certain degree. The 
motives of young children must be simple, concrete, and 
specific. 
In his study, Voelker 63 described the great driving 
60 Charters, ££· cit., pp. 23-112. 
61 . 
Floyd H. Allport, Social Psychology (Boston: Houghton 
Mifflin Company, 1924), p. 11. 
62Betts, ££• cit., pp. 235-257. 
63Paul Voelker, The Function of Ideals and Attitudes in 
Social Education (New-york: Teachers College~olmnbia Uni~ 
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power which an ideal has. This driving power is so great 
that people sacrifice wealth, fame, and comfort and are will-
ing to accept poverty and suffering so that they may pursue 
their ideals because their desired end seems more valuable 
than ease. This driving power causes great annoyance to 
people who fall below the standard of conduct set for them-
selves. 
The serious fact is that this driving power may lead 
its subjects in various directions. Betts recognized this 
when he said, "Both badness and goodness, anti-social as well 
as social forms of behavior may be desired and pursued as 
goals.n 64 
H t h 65 1 . d th t l't i t t ar s orne exp alne a s necessary o crea e a 
desire for the ideal with regard to which the individual is 
defective. He must learn to admire the ideal and believe in 
it if he is to cultivate it. 
Is it possible to inculcate ideals which shall be power-
ful enough to dominate human purposes? In Voelker's study on 
Ideals and Attitudes he set up the hypothesis that ideals are 
among the resultants of educat ion and that 11 their function is 
to guide, control and stabilize human conduct.n66 He measured 
. 
64Betts, ££· cit., p. 241. 
65Hugh Hartshorne, Character in Human Relations (New 
York: Charles Scribner's Sons, 1932T, p. 137. 
66voelker, ££· cit., pp. 42-125. 
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trustworthiness to see whether boys could be trained in it. 
As a result of seven weeks' training in Boy Scout work, with 
emphasis on trustworthiness, he found that that group made 
noticeable improvement. Another group had the work without 
any special discussion of trustworthiness which would tend 
to make it an ideal. They also improved, but less than the 
first group. A third group had no Scout training--they showed 
the least improvement. 
Voelker believes that there is no one social value which 
surpasses all of the others in importance, but the inculcation 
of any high ideal will help in the inculcation of the other 
ideals. One cannot learn how to be loyal without learning 
how to be honest. Any method of training which is effective 
will strengthen more than one ideal alone. 
It is impossible for parents or teachers to foresee all 
the situations that will confront their children through the 
years, and it is just as impossible to train them in enough 
habits to meet all these situations. Therefore, Voelker 
recommends that it is better to inculcate in their minds a 
number of fine ideals which would dominate the purposes of 
their lives. They will then be ready to face new situations 
and solve them when they arise . 
Although many ideals come from the social environment 
of a person, it is recognized that ideals can be a definite 
objective in education--they can be taught and learned. Betts 
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suggested (l) that worthy behavior patterns be defined and 
their value. shown, (2) that situations be provided for prac -
tice of desirable traits, (3) that satisfactions be assured 
for .succes·sful performance of behavior. He also said that 
character can't be taught by stressing things in the abstract. 
"The only way successfully to teach the virtues to the young, 
or to secure them for ourselves, is to be sure that each 
virtue is made attractively concrete and specific as forms 
of behavior in typical situations. 1167 
In teaching the ideals there must be interest . VVi thout 
it there can be no wish; without a wish for the thing the 
idea stands for, the idea cannot grow into an ideal. In the 
nine·...;-year-old interests abound, interests in playing, adven-
turing, experimenting, and cooperative efforts of all kinds . . 
Since hero-worship becomes a dominant impulse at this age, 
standards of action and rules of behavior can readi ly be 
acquired at this time. 
With proper understanding and careful guidance, there 
is no reason why the nine-year-old's position shoul d be like 
that of an ordinary fly, as Reynolds says, ''pestiferous at 
times, readily shooed away, and not bothersome enough to make 
68 
us take constructive steps to keep them under control." 
67 Betts, ££· £11., p. 244. 
68Reynolds, ££· cit., p. 174. 
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She said that when parents talk about this age, they do so 
with an air of resignation, implying that it is a pretty 
terrible age, but it won't last forever. Reynolds is con-
vinced that neither. specialists nor ~arents are int erested 
in this age for its own sake. She states, "They are not easy 
to live with, but they are certainly colorful and decidedly 
worth studying."69 
In regard to the part that intelligence plays in learn-
ing ideals Voelker believes that the highest and finest ideals 
can be acquired . only by those who are superior in intelligence.! 
Voelker stresses the need for teaching ideals as he says, 
"Civic, moral and religious education will need to emphasize 
the inculcation of right ideals. Without such ideals all 
social education will drop to the level of trick training.n70 
Summary 
The lack of literature on the nine-year-old is evidence 
of the need of further study of children of this age. The 
writer could not find one book dealing only with the nature 
of the nine-year-old child. 
Writers in the field of child study have expressed the 
need for more knowledge and understanding of this particular 
age so that it will not continue to be called the "unknown 
69Ibid. , p. 175. 
70voelker, ££· cit., p. 125. 
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age." 
Nearly every nine-year old has a hero ~~om he admires 
and imitates. If parents and teachers know who this hero is 
and what qualities represent his ideals, they can better under 
stand and guide the child. 
All of the studies which have been made in this field 
show that at the age of nine the child is choosing fewer 
heroes from his immediate environment, and is reaching out 
into the world to find them in history, literature, the radio, 
movies, the news, and many other remote sources. 
Although most of the children's ideals represent good-
ness, the authors have shown that there is a great need for 
elevating the type of ideals chosen by boys and girls in all 
the countries where the studies have been made . 
Desire for material possessions and love of fame and 
g lory were very common ideals, while religious and intellec-
tual qualities were chosen by few. 
All of the authors recognized the need for more lofty 
ideals; many of them suggested further studies of children's 
heroes and ideals; but few of them reconunended that ideals 
be taught. 
Bringing boys and girls into contact with great souls 
is not enough. All children do not absorb desirable quali-
ties by simply being exposed to them. 
Idealsare powerful because they are first the objects 
33 
of our desire, and then they dominate our actions--leading us 
in variou s directions. 
I n culcation of worthy idea ls should be a defin ite objec -
tive of education. Studies have shown that ideals can be 
tau~ht and learned. 
The pu~pose of the study wh ich follows is to h elp us to 
better understand the nine-year-old child, by discovering who 
his heroes are, what his ideals are, and to show the need of 
teaching fine ideals which will dominate the purposes of their 
lives. 
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CHAPTER III 
METHODS OF' PROCEDURE 
The six people who worked on this project decided that 
the fourth grade would be the best source of' nine-year-olds. 
Since four towns are represented by the six members, it was 
decided that the questionnaires would be given to all the 
fourth graders in those four towns. 
After much discussion about the definition of' the nine-
year-old, the group decided to include all children from nine 
years through nine years and eleven months. 
In order to secure the desired information about heroes 
and ideals two questions were asked. They are similar to the 
questions asked in previous studies of' this nature. 
On page 1 the f ollowing questions appeared: 
Name 
-------
Boy Girl 
·--- -----
How old are you? 
-------------------------------------------
When is your birthday? 
------------------------
1. Of' all the people whom you have known or seen, read 
about, or heard about, whom would you most wish to 
be like? 
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2. Why do you want to be like this person? 
A check list, including the chief sources of their 
heroes, was prepared in order to assist the writer in classi-
fying the sources. 
The second page of the questionnaire appeared as follows: 
3. Which of these word.s tells who is the person you just 
named? Place a check mark before that word. If the 
word you need is not here, write it at the bottom of 
one of the lists. 
Mother A person from. History 
Father A person from a Storybook 
Aunt A person from the News 
Uncle A person from Comics 
Friend A person from the Movies 
Teacher A person from Radio 
_Religious Character A person from Television 
Directions were written for administering the question-
naire. These directions were brought into a graduate seminar, 
and were criticized by the members of the group. The direc-
tions were not specific enough . It was suggested that exact 
directions be written for the teacher to quote to the class, 
and that precautions be listed so that the results would not 
be influenced by any suggestions. 
The directions were rewritten as follows: 
DIRECTIONS FOR ADMINISTERING 
The answers to these questions will help us better 
understand the nine-year-old child.. We are interested to 
know who his heroes are and what his ideals are. 
Directions to the Teacher: 
In order to obtain the desired information it is very 
important that teachers follow these directions: 
1. When the questionnaire is passed out, be sure that 
the children do not look at the second sheet of 
paper until you tell them to do so. 
2. Do not give any examples or suggestions so that you 
will not influence their choices. 
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3. If any child doesn't understand the question when it 
has been read once, read it again slowly. 
4. Tell the 6hildren to spell the words as well as they 
can without asking for help. 
Directions to the Children: 
1. Say, 11All of us have a hero, someone whom we admire 
more than anyone else because of things he has said 
or done. It would be fun to know who your heroes 
are. On the paper which I shall pass to you now, 
you will have a chance to vYri te the name of your hero: 
and to tell why you would like to be like him. 11 
2. Pass out the questionnaires. 
Say, 11 Do not look at the second page until you are 
told to do so." 
3. :"First, let 1 s fill in the spaces at the top of the 
paper. 
a. Write your name on the first line. 
b. Boys, put a check mark after the word boy. 
Girls, put a check mark after the word girl. 
c. When anyone asks you how old you are, what do 
you tell him? Write the month and date on the 
next line." 
4. nNow read the first question silently while I read 
it aloud--Of all the people whom you have known or 
seen, read about, or heard about, whom would you 
most wish to be like? 
a. Is there anyone who doesn't understand t hese 
questions? (If there is someone, read it again 
slowly.) 
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b. Spell your answer as well as you can wi t hout ask -
ing for help . We will understand what you mean. 
c. Now write your answer." 
5. For questions 2 and 3 fol l ow the same directions and 
procedure as for question 1. 
The questionnaires and directions were given t o the 
members of the group , and were returned a few weeks l ater. 
All of those below nine year s of age and those above 
ten years were discarded. 
The I. Q.'s of the children in one town were obtained 
so the effect of intelligence on the choice of heroes and 
ideals could be determined to some extent. 
CHAPTER IV 
THE ANALYSIS OF DATA 
The responses of 540 nine-year-old boys and girls in 
four towns will help us to answer these questions about their 
heroes and ideals: 
1. Where does the nine-year-old find his hero? 
2. Vfuat are the differences between the types of heroes 
chosen by boys and girls ? 
3. What qualities does the nine-year-old admire in his 
hero? 
4. Does the intelligence have an effect on the types of 
heroes and ideals chosen'? 
5. Is there a difference between the heroes and ideals 
of the child nine years to nine years and three 
months and the child nine years and nine months to 
ten years of age? 
Analysis of the data will center about answering t hese 
questions, and interpreting the results. Because of the 
nature of the study some of the interpretation must, of 
necessity,_ be subjective, although most of it is quite 
specific. 
- 38 -
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The first table shows both the numbers and percentages 
of nine-year-old boys and girls who chose heroes f r om immedi-
ate and remote sources. 
TABLE I 
SOURCES OF THE HEROES AND IDEALS OF NINE-YEAR-OLD 
BOYS A:N""D GIRLS 
Boys Girls ·All 
Number Percent Number Perc.ent Number Percent 
Immediate 
Remote 
Total 
61 
202 
263 
23.2 
76.8 
114 
163 
277 
41.2 
58.8 
175 32.4 
365 67.6 
540 
In no other study has such a large percentage of nine-
year-olds chosen heroes from a remote environment. Only 32.4 
percent named a hero from an immediate source, compared with 
44 percent in Hill's last study, while 67.6 percent chose 
them from a remote source, compared with 56 percent in Hill's 
study of 1930. 
A definite expansion of ideals is evident in the nine-
year-old of today. More than ever his interests are reaching 
out into the world. Both boys and girls show the same ten-
dency. 
As is true in all previous studies, a much larger per-
centage of boys than girls selected heroes from a remote 
II 
I 
I 
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source. Of the 263 boys 76.8 percent named characters from 
a remote environment while 58.8 percent of the 277 girls did. 
This is due chiefly to the influence of ideals from history 
and sports. Another reason why girls find ideals closer to 
them than do the boys may be the fact that girls help more 
around the home. There are not so many chores to keep the 
boys close to home, and so they find their heroes outside 
their immediate circle. 
The same result was found in each of the four towns--
although to a much greater extent in some than in others. 
Town 
1 
2 
3 
4 
TABLE II 
THE DISTRIBUTION OF CHOICES ~~DE BY BOYS AND GIRLS 
IN THE FOUR TOWNS--SHOWN I N PERCENTAGES 
Immediate 
22.2 
38.5 
8.9 
31.3 
Boys 
Remote 
77.8 
61.5 
91.1 
68.7 
Immediate 
39.6 
48.3 
33.8 
50.0 
Girls 
Remote 
60.4 
51.7 
66.2 
50 . 0 
In Towns 2 and 4 nearly as many girls selected a hero 
from an immediate source as they did from a remote source . 
! 
I 
Tovm 2 is smaller and is more sparsely populated than the 11 
other three. The boys and girls have less outside attraction , :/ 
,, ' 
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and so have found more ideals among their families and friends 
In Town 3 only 8.9 percent of the boys selected a hero 
from an immediate source, while 91.1 percent reached out and 
found one. That same town had the largest percentage of 
girls choosing from a remote source. It was learn ed that the 
schools in that tovm have no afternoon session, and since 
more boys and girls here than in any other town named movie 
stars as their heroes, the results are easily understood. 
The table which follows shows the categories into which 
the heroes were placed. The one which was not included on 
the check list on the questionnaire was 11 sports. 11 This was 
added by 15.9 percent of the boys. 
TABLE III 
PERCENTAGES OF HEROES AND IDEALS NAMED IN THE VARIOUS 
CATEGORIES BY BOYS AND GIRLS AT NINE YEARS OF AGE 
I • Characters from an 
Immediate Environment Boys Girls All 
1. Mother 2.5 10.1 6.3 
2. Father 4.2 4.4 4.3 
3. Relative 6.0 8.0 7.0 
4. Friend 9.1 10.7 9.9 
5. Teacher 1.4 8.0 4.7 
II. Characters from a 
Remote Source 
1. History 28.5 11.5 19.8 
2. Movies 25.1 28.9 26.7 
3. Radio 11.0 7.6 9.4 
4. Comics 9.1 4.7 6.9 
5. Sports 15.9 . 04 7.9 
6. Television 2.6 4 .rz 3.7 
7. Literature 2.6 7.6 5.2 
8. News 1.9 .04 1 . 1 
III. Religious Characters 1.9 5.3 3.6 
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Historical characters ranked first in the choices of 
the boys, being named by 28.5 percent, and second by the 
girls, being chosen by ll. 5 percent. 
Some of the characters personifying their ideals were: 
Boys Girls Both 
Wash ington 25 18 43 
Lincoln 17 11 28 
Daniel Boone 6 0 6 
Kit Carson 4 0 4 
Paul Revere 2 0 2 
Betsy Ross 0 2 2 
Martha Washington 0 2 2 
Others named by one 23 3 26 
Washing ton is the ideal choice of 10 percent of the boys 
and 6 percent of the g irls. He was named by more nine-year-
olds than was any other character. Lincoln followed-~he was 
named by 5 percent of the boys and 4 percent of the girls . 
These results agree with most of the previous studies made 
in this country. 
From the categ ory of relatives, twenty-two choices were 
made by the g irls. They were as follows: 
Aunt 8 Cousin 4 
Uncle 5 Sister l 
Brother 3 Grandmother l 
I 
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The boys named sixteen relatives as their heroes: 
Uncle 
Grandfather 
Sister 
10 
3 
1 
Cousin 1 
Brother 1 
Many of these relatives were named because they had 
helped the child in some way. The nine-year-old s t ill has 
many needs, and often his hero is the person who satisfies 
these needs. 
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Movies were in first place as a source of the nine-year-
old's heroes and ideals with a total of 26.7 percent. 
Some of the favorite persons were: 
Boys Girls Total 
Roy Rogers 20 6 26 
Gene Autry 9 4 13 
Shirley Temple 0 10 10 
Dale Evans 0 9 9 
Betty Grable 0 9 9 
Margaret O'Brien 0 7 7 
Lone Ranger 7 0 7 
Robin Hood 4 0 4 
Superman 3 0 3 
Others named by one 24 30 -Ll. :J~ 
or two 
Many of the characters named above were selec t ed from 
more than one source. Several chose heroes appearing in 
44 
movies, comics, radio and television, and so they checked 
all the sources. Stoughton and Ray found that 21 percent of 
the boys and g irls in grade 4 chose characters from movies, 
comics, and radio compared with 43 percent in this study. 
Admiration for the cowboy is evident in both boys and 
girls. Roy Rogers was named by more nine-year-olds than any 
other person except Washington and Lincoln. It was love of 
adventure which prompted most of them to name many of the 
movie s t ars. 
It is startling to note that only 2 percent of the boys, 
and only 1 girl selected a person from the news. Those named 
were: 
President Truman 4 
Vice President 1 
J. Edgar Hoover 1 
Whether or not the newspapers present enough characters 
worthy of being ideals for the nine-year-old is a question 
for debate. 
From the field of sports 16 percent of the boys chose 
their ideals. Those most freque n tly named were: 
Ted Williams 19 
Babe Ruth 6 
Other baseball 12 
players 
Joe Louis 2 
Football players 2 
Pole vaulter 1 
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The only sports character n~aed by a girl was a skater. 
Baseball heroes do not interest the girls in the least. The 
nine-year-old boy's knowledge of sports is amazing, and his 
interest in them should be encouraged. 
Religious characters were chosen by 15 girls. One named 
the Blessed Mother; one chose St. Anne; and 13 selected Joan 
of Arc, although seven of the girls checked story books and 
movies as a source. Six of the above characters were named 
by girls in the parochial school, which was included in this 
study. 
Five boys chose a religious ideal. Four named God and 
one St . Francis. All of the boys were from public schools. 
The percentage selecting characters from a re_igious 
source was 3.6, slightly higher than Hill's finding of 2.4. 
Compared with early studies made in foreign countries, this 
percentage was very low. 
From literature the characters most often named by the 
girls were Joan of Arc (5), Louisa M. Alcott (3), Clara 
Barton (2). Others named by only one girl were: Pollyanna, 
Augusta Stevenson , Cinderella, and other less fami iar ones. 
The boys chose Robin Hood (4), Tom Sawyer (3), and 
James V hitcomb Riley (2). 
Only 5 percent chose heroes from literature. The need 
for more and better reading by the nine-year-old is evident. 
The number of girls who chose masculine characters was 
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much larger than the number of boys who named feminine charac-
ters. The table which follows shows the percentage chosen 
by boys and girls. 
TABLE IV 
IviASCULINE AND FEMININE CHOICES OF NINE-YEAR-OLDS 
Masculine Characters 
Feminine Characters 
Boys 
96.2 
3.8 
Girls 
24.6 
75.4 
All 
59.4 
40.6 
Althot~h 19 percent more heroes were masculine, the dif-
ference is not as great as in any of the previous studies. 
These results show the need of presenting more worthy 
feminine characters in history and literature who may serve 
as a pattern for the nine-year-old. All previous studies 
have shown a similar trend. 
Answers to the question, "Why do you want to be like 
this person?" seemed to fall into definite categori es. One 
group expressed a desire or need--the other group named 
qualities or traits which were admired. 
Some of the boys and girls replied with more t han one 
reason. Therefore, numbers, not percentages, are used to 
show the results. 
Table V names the categories into which the writer 
grouped the ideals which the heroes personify, and tells the 
47 
number who named each ideal. 
TABLE V 
IDEALS PERSONIFIED BY HEROES OF THE NINE- YEAR-OLD 
Ideals Boys Girls All 
1. Similar ambition of aptitude 41 37 78 
2. Desire for adventure 39 21 60 
3. Appearance 1 47 48 
4. Desire for fame 7 38 45 
5. Love of sports 42 3 45 
6. Possession of materials 12 16 28 
7. Intelligence 16 12 28 
8. Patriotism 10 10 20 
A wide range of occupational types was shown by the 
large number of choices made. Seventy-eight boys and girls 
wanted to be like other people because of the type of work 
they do. A large number of these were cowboys and cowgirls. 
Some of the other occupations named were: movie stars, t eahh-
ers, nurses, dancers, singers, doctors, soldiers, cooks, 
policeman, carpenters, ball players, and aviators. 
Both boys and girls are desirous of adventure . One boy 
expressed the desire of 60 nine-year-olds when he said: rri 
would lik e to be lik e Strait Arrow because he had many thrill-
packed adventures." Several boys gave reasons similar to 
this-- 11 Because he has a gun and a horse and can shoot, 11 or 
"So I could catch crooks, and ride a white stallion." 
48 
The boy who wants to be like Daniel Boone, "So I could 
trick the Indians," is the only child who admired an undesira-
ble quality in a worthy character. 
Girls are more desirous of fame than boys at nine years 
of age. This desire is personified mostly by movie stars. 
Thirty-eight girls and seven boys wanted to be lik e their 
heroes because they were famous. 
More girls wanted to be like another person because of 
their a ppearance than for any other reason. Many of these 
characters were movie stars; others were their friends. 
"Because she is pretty," was an expression used by 47 girls. 
Only one boy mentioned "good looks. 11 The largest number giv-
ing this reason came from Tovm 3, where movie stars were named 
by so many boys and girls. 
"Because he is a great ball player," was the most common 
expression the boys gave for wanting to be like their heroes. 
Forty-two boys gave reasons similar to this while only three 
girls mentioned admiration for sports. 
Twenty-eight boys and g irls named possession of materials 
as a factor in their choice. "I would like to be like Roy 
Rogers because he got a beautiful horse," was a common reason. 
Others named a house, a yard, a pony, 1 49 Ford, pretty clothes 
and lots of money. 
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One boy wanted to be like Ted Williams because "He is 
the king of sports.n Another boy, more materially minded, 
gave as his reason "He gets $ 9000 a week." 
The materials mentioned above may be an expression of a 
need. One would not be apt to desire a 11 lawn 11 unless he had 
need of one. Those naming money or clothes may be in need 
of the same. Therefore, it would be unfair to think that our 
nine-year-olds give too much thought to material possessions. 
An equal number of boys and girls gave patriotic reasons 
for admiring a hero. lVIany said "Because he fought for our 
country. 11 
Intelligence was a factor named by 28 boys and girls. 
Most of them stated, 11 Because he is smart. 11 
The table which follows on the next page gives the nma-
bers of boys and girls who admire d those qualities in their 
heroes. 
The qualities which are personified in the character of 
those who were chosen represent true goodness. 
"Kindness" was named more than any other quality--this 
included kindness to animals. 
"Courage" and nhonesty 11 rank high in the qualities ad-
mired in the heroes of the nine-year-old. 
It is interesting to note that only one child admired 
someone for being 11 lucl-cy. n The easy way is not the way which 
boys and girls of this age admire. 
II 
I 
I 
!I 
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TABLE VI 
Q.UALITIES ADMIRED BY NINE-YEAR-OLD BOYS AND GIRLS 
Admiration of Following Boys Girls All 
Qualities 
Kindness 20 43 63 
Courage 21 14 35 
Honesty 11 20 31 
Helpfulness 8 17 25 
Sense of Humor 6 10 16 
Generosity 3 2 5 
Sportsmanship 6 3 9 
Holiness 4 3 7 
.. 
Thoughtfulness 2 1 3 
Fairness 4 2 6 
Courtesy 2 1 3 
Greatness 5 2 7 
Perseverance 1 0 1 
Keep Secrets 0 1 1 
Lucky 1 0 1 
The children having high I. Q. 1 s (117-135) gave reasons 
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them in greater detail. 
Most of the children with l ow I. Q. ' s answere d simp ly 
with one or t wo words . The words, 11nice, kind and. brave 11 were 
used very often by these boys and girls. Five children wanted 
to be like their chosen heroes because they are s mart. This, 
again, expresses a desire to fulfill a need.. 
Two answers, chosen at random, show the type of responses 
given by a boy with a high I . ~ ., "Because he stick s to his 
job, which is ma king cars," and another with a low I. Q. ., 
"Because he ' s a carpenter." 
The following table shows the percentages of the sources 
of the heroes and ideals of boys and girls with highest I. ~ . 's 
and those with the lowest I. ~ . 's. These I. Q.'s represent the 
upper quarter and the lower quarter from one of the towns. 
TABLE VII 
COMPARISON OF SOURCES OF HEROES OF 110 BOYS AND GIRLS WITH 
HIGH AND LOW I.~. 1 S 
55 High I-~- Is 
Immediate 
Boys 8.7 
Girls 33.3 
All 21.0 
(114-135) 
Remote 
91.3 
66.7 
79.0 
~.;tt'f\ Unhrer5ity 
$(;.\:}00. of Ed ' · 
'•. Ubf~( -· 
55 Low I . Q, . 1 s (77-97) 
Immediate Remote 
36.0 64.0 
47.1 52 . 9 
41.5 58.5 
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A larger percentage of boys and girls with high I. ~ . 1 s 
chose heroes fr om a remote s ource . Of the children wi th high 
I.~.'s 79 percent selected persons fr om a remote source com-
pared with 5 8 .5 percent of those with low I . Q. 1 s . This indi-
cates a broader expansion of interests by the children with 
a greater amount of intelligence although the diffe rence is 
less than one might expect . 
Again, boys with both high and l ow I. ~ .'s chose fewer 
heroes from an immediate environment than did the girls. 
The next table shows a comparison between the choices 
made by boys and girls who are 9 years to 9 years and 3 months 
and those who are 9 years and 9 months to 10 years of age. 
TABLE VIII 
PERCENTAGES OF' HEROES CHOSEN FROM I MMEDIATE AND REMOTE 
SOURCES AC CORDING TO AGE 
Age- - 9.0 to 9.3 9.9 to 10 . 0 
Boys Girls All Boys Girls All 
Immediate 20.5 41 . 7 31.5 24 . 5 44 . 7 34 . 6 
Remote 79.5 58.3 68.5 75.5 55 . 3 65.4 
There is little difference between the choices made by 
b oys and girls during the first three months and the last 
three months when they are nine years old . At the age of 
9.0 to 9.3 there were 31.5 percent who chose heroes from an 
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immediate source, and 68.9 percent who selected from a remote 
source. ~~en 9.9 to 10 years of age, 34.6 percent named 
heroes from an immediate source, and 65.4 percent who chose 
from a remote source. 
CHAPTER V 
SIDvTMARY AND CONCLUSIONS 
The data :from the questiorinaire on "Heroes and Ideals 
of the Nine -Year-Old 11 were analyzed, and the following results 
were found: 
1. From the 540 children, 32.4 percent chose heroes from 
their immediate environment, and 67.6 percent from a remote 
source. 
2. A larger percentage of boys chose characters from a 
remote source--76.8 percent of the boys and 58.8 percent of 
the girls. Similar results were found in the four towns 
where the questionnaire was given. 
3. Niore heroes were chosen from the movies than from any 
other (one) category (26.7 percent). History was the second 
source of heroes (19.8 percent). 
4. Religious characters were named by 3.6 percent of 
the nine-year-olds. 
5. The number of girls who chose masculine heroes was 
much larger than the number of boys who named feminine charac-
ters. 
6. The choice of heroes was motivated by the g oodness 
of the characters. Nearly every quality admired was desira-
ble. 11Kindness 11 ranked first. 
1 
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7. The factor which caused the largest number of children 
to choose their ideals was the desire to have the occupation 
i,l which his hero had. 
1 venture. 
This was followed by a desire for ad-
8. A larger percentage of boys and girls with high I.Q. 's 
1 
II 
I 1 
selected heroes from a remote source than did those with low 
I 
I.~.'s. 
9. The difference between the choices of heroes from 
immediate and remote sources made by children 9 years, 9 years , 11 
3 months and those 9 years, 9 months and 10 years is very 
small. 
Conclusion.-- The nine-year-old has shovm that he belongs 
to the age of hero-worshippers. He needs a hero and finds 
one who fulfills his needs, and who, also, represents the 
qualities he admires. Since the sphere of the nine-year-old 
is expanding, the majority of his ideals are found outside 
his immediate circle of acquaintances. He has shown, also, 
that he admires and desires to imitate desirable qualities 
in his hero. 
The fact that 43 percent of the nine-year-old ' s heroes 
are found in the movies, radio and comics should, more than 
ever, make parents and teachers aware that these are powerful 
influences, and that there is great need for careful guidance 
in these fields of entertainment. To quote Betts again, "It 
is likely that the educative influence of the screen upon 
I 
'I I 
1 
other agency. 11 
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Besides bringing our children into contact with the 
greatest souls of the ages, there is need for teaching them 
more lofty ideals which will dominate the purposes of their 
lives. The weight of this responsibility is realized by 
Bagley when he says, "To transmit worthy ideals from genera-
tion to generation is the prime task of education. 112 
Limitations of the Study 
The study would be more reliable if the number of chil-
dren had been larger. 
Since the four communities studied are all industrial 
towns and cities, it was impossible to compare choices of 
urban and rural children. 
Because this study is concentrated on the nine-year-old 
only, it doesn't show the transition from younger to older 
children as did the studies which have been reviewed. 
Suggestions for Further Studies 
1. Study other phases of the life of the nine-year-old. 
2. Discover the heroes and ideals of the ten and eleven-
year-olds since they, also, belong to the "unknown age." 
1Betts, ££• cit., p. 253. 
2William Bagley, Education 
Company, 1915), p. 45. 
Values (New York: The Macmillan 
====================--=· =·~~================#=======~~ 
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3. Compare the heroes and ideals of children in rural 
and urban areas. 
4. Study the heroes and ideals of a large group of chil-
dren with an age range from 7 to 16 to learn how their choices 
change as their experiences and interests grow. Compare the 
results. with those 9f previous studies. 
5. Recheck the same group several times at intervals to 
observe reliability. 
6. Study the choices of similar groups in dissimilar 
surroundings. 
7. Test the results of teaching ideals to a group of 
children. 
'I 
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